
Year 3 – Summer
English – Stories which raise issues or dilemmas

Rainforests (The Amazon)

Core Texts Suggested Additional Texts

The Shaman’s 
Apprentice
Lynne Cherry

Knowledge for the writer
• Strength of the story depends on a character facing a 

difficult decision. If there is no obvious answer to the 
dilemma, it makes it more interesting.

• A strong, simple story structure usually leads the 
character to the dilemma quite quickly but then makes 
the reader wait to find out how it is dealt with.

• The narrative makes the waiting interesting by adding to 
the suspense, for example by increasing the complexity 
or gravity of the dilemma or by threatening the 
right/chosen course of action (main character is about 
to solve the issue but something/someone gets in their 
way). The introduction of new characters along the way.

• If characters change during the story, decide how to 
show this. Do they behave differently?

• The message of a current issue (deforestation) needs to 
weave through the story.

Grammar Focus
- Expressing time, place and cause using:

- conjunctions: when, before, after, while, 
so, because

- Adverbs: then, next, soon
- Prepositions: before, after, during,

- Use a comma after a fronted adverbial
- Compound sentences using co-ordinating 

conjunctions: and, but, or, so, for, nor, yet
- Complex sentences using subordinate 

conjunctions: until, although, even if, because of
- Powerful verbs, synonyms for verbs such as “said” 

or “go”
- Dialogue - Inverted commas for direct speech, new 

speaker new line

The Great 
Kapok Tree
Lynne Cherry

The Vanishing 
Rainforest

Richard Platt

Structure
- Opening to introduce 

setting and character(s)
- Build up – what has 

caused the 
issue/dilemma?

- Issue/dilemma – what 
does the character do (2 
or more options to choose 
from)?

- Ending –what choice does 
the character make and 
how does it affect the 
issue?

Language
- Characterisation (voice, 

movement and action)
- Noun phrases
- Adverbials of time
- Technical vocabulary 

(rainforest)
- Complex sentences (using 

subordinating conjunctions)
- Dialogue – inverted commas 

round direct speech
- Commas after adverbial 

phrases

Purpose/Audience
To entertain and to explore issues and dilemmas.

WMG
story with an 

issue



Progression in Narrative Texts

Listening to and reading a range of stories on page and
screen which provoke different responses:

Creating stories orally, on page and 
screen, that will impact on listeners and 
readers in a range of ways

Year 3 •      Consolidate understanding of sequential story 
structure:
identify common, formal elements in story openings
and endings and typical features of particular types of 
story; notice common themes, similar key incidents and 
typical phrases or expressions. Note the use of language 
or music or camera angle to set scenes, build tension, 
create suspense.
• Recognise that authors make decisions about how the 
plot will develop and use different techniques to 
provoke readers͛ reactions; notice the difference 
between 1st and 3rd person accounts; take part in 
dramatised readings using different voices for the 
narrator and main characters.
• Identify examples of a character telling the story in 
the
1st person; make deductions about characters͛ feelings,
behaviour and relationships based on descriptions and 
their actions in the story; identify examples of 
stereotypical characters; make judgements about a 
character͛s actions, demonstrating empathy or offering 
alternative solutions to a problem; analyse the way that 
the main character(s) usually talks and look for 
evidence of the relationship between characters based 
on dialogue.
• Settings are used to create atmosphere; look at 
examples of scene changes that move the plot on,
relieve or build up the tension.

• Tell stories based on own 
experience and oral versions of 
familiar stories; include dialogue to 
set the scene and present 
characters; vary voice and 
intonation to create effects and 
sustain interest; sequence events 
clearly and have a definite ending; 
explore relationships and situations 
through
drama.
• Write complete stories with a full 
sequence of events in narrative 
order; include a dilemma or conflict 
and resolution; write an opening 
paragraph
and further paragraphs for each 
stage of the story; use either 1st or 
3rd person consistently; use 
conventions for written dialogue 
and include some dialogue that 
shows the relationship between two
characters.

Year 4 • Develop understanding of story structure: recognise the stages of a 
story: introduction – build-up - climax or
conflict – resolution; appreciate that chronology does not always run 
smoothly, (e.g.) some events are skimmed over, others are told in 
more depth.
• Develop awareness that the author sets up dilemmas in the story 
and devises a solution. Make judgements about the success of the 
narrative, (e.g.) do you agree with the way that the problem was 
solved? Understand that the author or director creates characters to 
provoke a response in the reader, (e.g.) sympathy, dislike; discuss 
whether the narrator has a distinctive
͚voice͛ in the story.
• Identify the use of figurative and expressive language to build a 
fuller picture of a character; look at the way that
key characters respond to a dilemma and make deductions about 
their motives and feelings – discuss whether their behaviour was 
predictable or unexpected; explore the relationship between what
characters say and what they do – do they always reveal what they 
are thinking?
• Authors can create entire imaginary worlds; look for evidence of 
small details that are used to evoke time, place and mood. Look for 
evidence of the way that characters behave in different settings.

• Plan and tell own versions of stories; 
tell effectively, e.g. using gestures, 
repetition,
traditional story openings and endings; 
explore dilemmas using drama 
techniques, (e.g.) improvise alternative 
courses of action for a character.
• Plan complete stories by identifying 
stages in the telling: introduction – build-
up – climax or conflict - resolution; use 
paragraphs to organise and sequence the 
narrative and for more extended 
narrative structures; use different ways 
to introduce or connect paragraphs, ( 
e.g.) Some time
later…, SuddeŶly…, IŶside the Đastle…; 
use details to
build character descriptions and evoke a 
response; develop settings using 
adjectives and figurative language to 
evoke time, place and mood.



Year 3 – Summer
English – Persuasive Writing (letters)

Rainforests and Deforestation

Core Texts

The Great 
Kapok Tree

Lynn Cherry

Grammar Focus
- Quantifiers/generalisers: enough, less, fewer, lots of, 
none of, both, each, every, a few, neither, either, several
- Use of effective rhetorical questions: Did you know…? 

How would you feel if…? Can you imagine…?
- Imperative verbs – you must…, sign up today to…, do 

the right thing and…
- Causal conjunctions – because, as, even though, 

since, as a result, therefore
- Subordination using if…,then sentences – if 

you…,then you could…
- Pattern of three for persuasion: Fun. Exciting. 

Adventurous!
- Exaggerated/emotive language:  unbelievable, 

glorious, etc

Knowledge for the writer

• Decide on the viewpoint you want to present and 
carefully select the information that supports it.

• Organise the main points to be made in the best 
order and decide which persuasive information you 
will add to support each.

• Plan some elaboration/explanation, evidence and 
example(s) for each key point but avoid ending up 
with text that sounds like a list.

• Choose strong, positive words and phrases and avoid 
sounding negative.

• Use techniques to get the reader on your side:
- use simple psychology to appeal to the reader’s 
judgement. (Everyone knows that... Nine out of ten 
people agree that ...Choosing this will make you happy 
and contented. You’d be foolish not to sign up.)

The Scarab’s 
Secret

Examples of 
persuasive letters.

Suggested Additional Texts

Structure
- Opening statement to 

introduce viewpoint 
(preventing deforestation)

- Point one and evidence
- Point two and evidence (GDS 

could do 3 points)
- Closing statement repeats and 

reinforces opening statement 
(all the evidence shows that… 
It’s quite clear that…)

Language
- Present tense
- Rhetorical questions
- Imperative verbs
- Quantifiers
- Causal conjunctions
- Emotive language
- Paragraphs
- Statistics

Purpose/Audience
To argue a case from a particular point of view and to encourage the 
reader/listener towards the same
way of seeing things.

WMG
Persuasive 

letter

Should zoos be 
banned?

Deforestation



Progression in Persuasion

Year 1 
/Year 2

• As part of a wide range of reading, explore simple persuasive texts (posters, adverts, 
etc.) and begin to understand what they are doing and how.

• Evaluate simple persuasive devices (e.g.) Say which posters in a shop or TV adverts 
would make them want to buy something, and why)

• Create simple signs posters and adverts (involving words and/or other modes of 
communication)to persuade others to do, think or buy something.

• Continue to explore persuading and being persuaded in a variety of real life situations 
through role-play and drama.

Year 3 • Read and evaluate a wider range of simple persuasive texts, explaining 
and evaluating responses orally.

• Begin to use words, pictures and other communication modes to 
persuade others when appropriate to particular writing purpose.

• Through role play and drama explore particular persuasive scenarios (e.g. 
a parent persuading a reluctant child to go to bed.) and discuss the 
effectiveness of different strategies used.

Year 4 • Read and analyse a range of persuasive texts to identify key features (e.g. letters to 
newspapers,

discussions of issues in books, such as animal welfare or environmental issues). Distinguish
between texts which try to persuade and those that simply inform, whilst recognising that some
texts might contain examples of each of these.
• Analyse how a particular view can most convincingly be presented, e.g. ordering points to link
them together so that one follows from another; how statistics, graphs, images, visual aids, etc.
can be used to support or reinforce arguments
• From examples of persuasive writing, investigate how style and vocabulary are used to convince
the reader.
• Evaluate advertisements for their impact, appeal and honesty, focusing in particular on how
information about the product is presented: exaggerated claims, tactics for grabbing attention,
linguistic devices such as puns, jingles, alliteration, invented words
• Both orally and in and writing to assemble and sequence points in order to plan the 

presentation
of a point of view, e.g. on hunting, school rules using more formal language appropriately.
• Use writing frames if necessary to back up points of view with illustrations and examples
• To present a point of view both orally and in writing,( e.g. in the form of a letter, a report or
presentation) linking points persuasively and selecting style and vocabulary appropriate to
• the listener/reader; begin to explore how ICT other use of multimodality might support this. 

(e.g.showing pictures.)
• Design an advertisement, such as a poster or radio jingle, on paper or screen, e.g. for a school 

fête
or an imaginary product, making use of linguistic and other features learnt from reading examples
• Explore the use of connectives, e.g. adverbs, adverbial phrases, conjunctions, to structure a
persuasive argument, e.g. if…, then; on the other hand…; finally; ,so,



Year 3 – Summer
English – Poetry

The Amazon Rainforest

Core Texts Suggested Additional Texts

Looking for 
Jaguar
Susan Katz

Knowledge for the writer

Depending on the kind of poetry
being written:
• observe carefully and include detail, drawing on all 

your senses;
• when writing from memory or imagination, create 

a detailed picture in your mind before you begin 
writing;

• be creative about the way you use words – use 
powerful or unusual vocabulary, or even create 
new words and phrases;

• when using few words, make every word count;
• play with the sounds or meanings of words to add 

an extra layer of enjoyment for your audience, e.g.
use alliteration or assonance, a pun or double 
meaning;
• use imagery to help your reader/listener visualise 

what you are describing but don’t weigh the poem 
down with too many adjectives or similes;

• use the poem’s shape or pattern to emphasise 
meaning, e.g. make an important line stand out by 
leaving space around it;

• read the text aloud as you draft, to check how it 
sounds when read aloud or performed

• improve it by checking that every word does an 
important job, changing the vocabulary to use

more surprising or powerful words;
• use images that help your reader easily imagine 

what you are writing about – think of
comparisons they will recognise from their own lives
• try to think of new, different ways to describe what 

things are like and avoid using too many
predictable similes (her hair was as white as snow).

Grammar Focus
- Similes – using ‘like’ and ‘as’ to make 

comparisons
- Noun phrases – choosing relevant 

adjectives for the animal being described
- Onomatopoeia – sounds of animals ‘flitter 

flutter’
- Verbs - Synonyms for verbs such as “said”

or “go” to create more powerful verbs

The Carnival of 
the Animals

Jack Prelutsky
My Home in the 
Rainforest

J Patrick Lewis

Structure
Use ‘Carnival of the 
Animals’ to get an 
idea of structures 
of poems children 
can choose from.

Language
- Alliteration
- Onomatopoeia
- Repetition
- Similes
- Noun phrases
- Adjectives
- Verbs
- adverbsPurpose/Audience

Poems can have many different purposes, e.g. to 
amuse, to entertain, to reflect, to convey 
information ,to tell a story, to share knowledge 
or to pass on cultural heritage. 

WMG
Poem



Reading Poetry Performing Poetry Creating Poetry

Year 2 • talk about own views, 
the subject matter 
and possible 
meanings;

• comment on which 
words have most 
effect, noticing 
alliteration;

• discuss simple poetry 
patterns

• perform individually or 
together; speak clearly and 
audibly.
• use actions and sound 
effects to add to the poems 
meaning

• experiment with 
alliteration to
create humorous and 
surprising
combinations;
• make adventurous word 
choices
to describe closely 
observed
experiences;
• create a pattern or shape 
on the
page; use simple repeating
phrases or lines as models

Year 3 • describe the effect a
poem has and suggest
possible interpretations;
• discuss the choice of
words and their impact,
noticing how the poet
Creates sound effects
by using alliteration,
rhythm or rhyme and
creates pictures using
similes;
• explain the pattern of
different simple forms

• perform individually or
chorally; vary volume,
experimenting with
expression and use
pauses for effect
• use actions, voices,
sound effects and
musical patterns to add
to a performance

• invent new similes and
experiment with word 
play;
• use powerful nouns, 
adjectives
and verbs; experiment 
with
alliteration;
• write free verse; 
borrow or
create a repeating 
pattern

Year 4 describe poem’s impact
and explain own
interpretation by
referring to the poem;
• comment on the use of
similes and expressive
language to create
images, sound effects
and atmosphere;
• discuss the poem’s form
and suggest the effect
on the reader

• vary volume, pace and
use appropriate expression 
when performing
• use actions, sound
effects, musical patterns
and images to enhance
a poem’s meaning

• use language playfully to
exaggerate or pretend;
• use similes to build 
images and identify clichés 
in own writing;
• write free verse; use a 
repeating pattern; 
experiment with simple
forms


